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ABSTRACT 

Five pamphlets (Practitioner's Guides) present 
guidelines from the National Research Center on the Gifted and 
Talented at the University of Connecticut. The guidelines are 
supported by theory-driven quality research that is problem-based, 
practice-relevant, and consumer-oriented. Each pamphlet has a section 
summarizing research from the literature or topic notes as well as 
identifying specific implications for the classroom. Practitioner's 
Guides are titled: (1) "What Educators Need To Know about Ability 
Grouping*' (Del Siegle, Editor); (2) "What Educators Need To Know 
about Curriculum Compacting" (Del Siegle, Editor); (3) "What 
Educators Need lo Know about Gifted Students and Cooperative 
Learning" (Del Siegle, Editor); "What Educators Need To Know about 
Mentoring" (Diana Whitton and Del Siegle, Editors); and (5) "What 
Educators Need To Know about Student Motivation" (Pamela Clinkenbeard 
and Marcia A. B. Delcourt, Editors). Each pamphlet contains 
references. (DB) 



>V V? Vc >V Vc Vf Vf Vt Vc Vc Vc Vc Vc Vc Vc Vf Vc Vc V; Vc Vc Vc it Vc Vc Vc Vc Vc Vc Vc Vc Vc Vc Vc Vf Vc Vc Vc Vc Vc Vc Vc Vc Vc Vf Vc Vc Vc Vc Vc Vc Vc iV Vc Vc Vc Vc Vc Vc Vc Vc Vc Vc Vc Vc Vc Vc Vc Vc Vc Vc 

'*' Reproductions supplied by EDRS are the best that can be made 

from the original document, " 

Vc Vc Vc Vf Vc Vc Vc Vc Vc Vc Vf Vf Vf Vf Vf Vf Vf Vc Vc Vc Vc Vf Vc Vc Vc Vc Vc Vc Vc Vc Vc Vc Vc Vc Vf Vc Vc Vc Vc Vc Vc Vc Vc Vc Vc Vc Vc Vc Vc Vc Vc Vc Vc Vc Vc Vc Vc Vc Vc Vc it Vc Vc Vc Vc Vc Vc Vc Vc Vc Vc 



U $ OCMm^MCMT f OUCATIOM 

t nur^TfONAL RESOURCES INFOPMATION 
^ CENTER(fRiC» 



'"^ e.»e<i ttorr> the p«fson or orMmiation 

^ ' M.no, i haogei r»,,e o««n m«o« to improv* 

■^P'OdvK l.on quality 

00 . 

QQ • ^''■'■'•'iotv.e* op.n.on>»t«tedinihi»docu 

* Ri po$.f.on o» poi-Cy 

Q 

w 



What Hducators Need To Know about. ..Ability Cirouping [and] Curriculum Compacting [and] 
(iitted Students and Cooperative Learning land] Mentoring [and] Student Motivation. 
Siegle. Del. Hd. 
And Olliers 



00 

T 

O 

o 



ERIC BEST COPY AVAILABLE 




educators 
need to 
know about... 




PractiUonors Guide A9201 
Del Siegic Editor 



BEST COPY AVAILABLE 



FACTS 



Over one school year, high ability 
students "^ho are grouped together 
but do not receive modified curricular 
experiences outperform similar students who 
have not been grouped by about one months. 

Children who are grouped within a class by 
ability and are provided tailored instruction 
outperforrfi similar children from mixed classes 
who are not grouped by three or more 
months^. 

H igh ability students from enrichment classes 
outperform similar students from conventional 
classes by four to five months*. 

Talented students from accelerated classes 
outperform students of the same age and IQ 
who have not been accelerated by almost one 
fttU year*. 

Students who are not in high ability groups 
are not harmed academically by ability 
grouping and may gain academic ground in 
some cases. 

Ability grouping does not have negative 
effects on student self esteem and appears to be 
slightly positive for lower achieving students. 

♦Achievement it beyond notmiJ expectations for one school yc«r 
and is measuitd on grade -^quiviJem scales of standardized 
achievement lesu. 
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Tl he difficulty level of textbooks 
has been steadily declining. On 
the whole, newer copyright dated 
texts have been "dumbed down" with 
lower readability levels, less difficult 
questions, and less extensive illustrations. 

Fair. R.. « Tutoy. M. (1065). Do Mfcpiton oommmMS p^rpstuata 
flMdkm taxttMOitt? Phi fUfptn, 66(7). 467^72. 

Seventy-eight to 88% of fifth and sixth 
grade average readers can pass pretests on 
basal comprehension skills before they are 
covered in the basal reader. 

Taytor. B. M.. « Frya. B. J. (1066). Pratasiing Mmimtza tima apant 
on aMi worti for iniannaMta raadam. n>a Reading raac/wr. 
42(2). 100-103. 

Students in grades 2-5 encounter 
approximately 40-65% new content in their 
math textbooks. Over the course of the 
school year this equates to new materials 
only two or three days a week. 

Flandara.J. R.(1967). Kow much of tha oontant tn mathamatica 
taxlMXAa ia naw? Anmnrnic T—ctm, 35. is-23. 

When teachers eliminate as much as 50% 
of the grade level curriculum for gifted 
students, there is no difference in 
achievement test results. 

With minimal training teachers can 
effectively identify and eliminate material 
already mastered by students. 

*BM. 8. Hi. WaMbarg. K. L. KuNNowteh. J.. CaManl. F.. HM>an. T.. 
PiucMr.j.«Pufoa(U..RogM.J..6Sml»tJ.(iW2). Antmiftiiot 

Taohf)MRapoit.8loiTB.CT: IbaMlonainiaaarchCaniarontha 
QitiadandTalaniad. 
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ooperative learning is not a replacement 
for programs for gifted students. 

Having gifted students in a cooperative 
group neither helps nor hinders other 
group members* academic performance. 

In general, most students* academic self- 
concept increases in cooperative learning 
groups. 

When gifted students interact with other 
students in a cooperative group, it 
appears that the other students experience a 
significant decrease in social self-concept. 

Average ability children have more negative 
perceptions of each other when they are 
grouped with gifted students in cooperative 
groups. They view each other as less smart, less 
helpful, and less likely to be leaders than when 
they are grouped with other average ability 
students. 

A variety of cooperative learning models 
have been developed and some are more 
appropriate for gifted students than others. 

Infifmuifuin (trt senwil tn lht\ pamphlet i\ hawth'n 

Kenny. D A.. Archambault. F. X.. Jr.. & Hallmark. B W 
(1994). The effects of group composition on gifted and non- 
gifted elementary students in cooperative learning groups 
(Report No 94108). Storrs. CT: The National Research Center 
on the Gifted and Talented 

Robinson. A. (1991). Cooperative learning and the 
academically talented student {Be^r\ No 9106). Storrs. CT 
The National Research Center on the Gifted and Talented 



What Is the NRC/GT? 

The National Research Center on the Gifted and 
Talented (NRC/GT) Is funded under the Jacob K. Javits 
Gifted and Talented Students Education Act. Office of 
Educational Research and improvement, United States 
Department of Education. The mission of the NRC/GT 
is to plan and conduct theory-driven quality research 
that is problem-based, practice-relevant, and consumer- 
oriented. 

Products available from The National 
Research Center on the Gifted and 
Tplented... 

Research-Based Decision Making Series 
These papers are designed to advise practitioners and 
policymakers about the most defensible practices that 
can be Implemented based on accumulated research 
evidence. Papers In the Research-Based Decision 
Making Series are available in full length and executive 
summary fomrrats. 

Research Monographs 

Research Monographs describe research studies 
completed by the NRC/GT. These comprehensive 
technical reports are available In full length and 
executive summary formats. 

Practitioners' Guides 

These tri-fold brochures feature easy-to-understand 
research findings coupled with practical implications for 
classrooms and homes on topics of Interest to 
educators and parents. 

Video Training Tapes 

One-hour tapes are available on all our popular teacher 
training satellite broadcasts. Reproducible teacher 
resource guides are included with each tape. 

Resource Booklets 

These include infonnation on various topics or sources 
of infonrtatlon In the field of gifted and talented 
education. 

Collaborative Research Studies 
Applied or action research is featured rather than a 
rev^ of extant literature. They are available as full 
length papers and executive sumnftaries. 



The University of Connecticut 
The National Research Center 
on the Gifted and Talented 

362 Fairlield Road. U-7 
Storrs. CT 06269-2007 
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NOTES 



• The goal in any mentoring process is the 
combination of practical experience and 
intellectual challenge for the meniee 
through the cooperation of the school, 
family, and mentor. 

• The benefits of a mentor relationship for a 
student are both personal and academic. 
The relationship encourages students to 
pursue their interests at advanced levels. 

• Mentoring programs expand the options 
available for students by utilizing 
coninumil) resource people to share 
content be\ond the conventional 
classroom curriculum. 

• In a 22-ycar studs of 212 young adults, E. 
Paul Torrance found that those who 
worked with mentors completed a larger 
number of years of education and earned 
more adult creative achievements than 



peers who did not have mentors. 




What is the NRC/GT? 
The National Research Center on the Gifted and 
Talented (NRC/GT) is funded under the Jacob K. Javits 
Gifted and Talented Students Education Act. Office of 
Educational Research and Improvement, United States 
Department of Education. The mission of the NRC/GT 
is to plan and conduct theory-driven quality research 
that is problem-based, practice-relevant, and consumer- 
oriented. 

Products available from The National 
Research Center on the Gifted and 
Talented... 

Research-Based Decision Making Series 
These papers are designed to advise practitioners and 
policymakers about the most defensible practices that 
can be implemented based on accumulated research 
evidence. Papers in the Research-Based Decision 
Making Series are available in full length and executive 
summary formats. 

Research Monographs 
Research Monographs describe research studies 
completed by the NRC/GT. These comprehensive 
technical reports are available in full length and 
executive summary formats. 

Practitioners' Guides 

These tri-fold brochures feature easy-to-understand 
research findings coupled with practical implications for 
classrooms and homes on topics of interest to 
educators and parents. 

Video Training Tapes 

One-hour tapes are available on all our popular teacher 
training satellite broadcasts. Reproducible teacher 
resource gukles are included with each tape. 

Resource Booklets 

These Include information on various topics or sources 
of information in the field of gifted and talented 
education. 

Collaborative Research Studies 
Applied or action research is featured rather than a 
review of extant literature. They are available as full 
length papers and executive summaries. 

BThe University of Connecticut 
The National Research Center 
on the Gifted and Talented 
362 Fairfield Road. U-? 
Storrs. CT 06269-2007 
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NOTES 




Motivation, as seen through 
student persistence and intense 
interest in a chosen subject area, 
plays an important role in understanding 
what contributes to giftedness. 

• Several classroom practices can affect 
v^'hethcr students will be motivated 
intrinsically. These include offering 
appropriately challenging tasks and projects, 
giving students a voice in what and how 
they learn, evaluating student work for 
improvenient and mastery, and creating 
multidin.^ensional classrooms. 

• Students from gifted programs feel more 
capable than average achieving students to 
make their own judgements regarding 
classroom activities. 

• Placing limited emphasis on competition 
and norm-referenced evaluation minimizes 
stigmati/ation of high achieving students as 
being "different" and makes it more likely 
that they will be working at an appropriate 
level. This de-emphasis also increases the 
opportunity for successful experiences 
among the other students. 




What is the NRC/QT? 

The National Research Center on the Gifted and 
Talented (NRC/QT) is funded under the Jacob K. Javlts 
Gifted and Talented Students Education Act. Office of 
Educational Research and Improvement. United States 
Department of Education. The mission of the NRC/GT 
is to plan and conduct theory-driven quality research 
that is problem-based, practice-relevant, and consumer- 
oriented. 

Products available from The National 
Research Center on the Gifted and 
Talented... 

Research-Based Decision Making Series 

These papers are designed to advise practitioners and 
policymakers about the most defensible practices that 
can be implemented based on accumulated research 
evidence. Papers in the Research-Based Decision 
Making Series are available in full length and executive 
summary formats. 

Research Monographs 

Research Monographs describe research studies 
completed by the NRC/GT. These comprehensive 
technical reports are available in full length and 
executive summary formats. 

Practitioners' Guides 

These tri-fold brochures feature easy-to-understand 
research findings coupled with practical implications for 
classrooms and homes on topics of interest to 
educators and parents. 

Video Training Tapes 

One-hour tapes are available on all our popular teacher 
training satellite broadcasts. Reproducible teacher 
resource guides are included with each tape 

Resource Books 

These Include information on various topics or sources 
of information in the field of gifted and talented 
education. 

Collat>oratlve Research Studies 

Applied or action research is featured rather than a 
review of extant literature. They are available as full 
length papers and executive summaries 




The University of Connecticut 
* The National Research Center 
on the Gifted and Talented 

362 Fairfield Road. U-"^ 
Storrs. CT 06269-2007 



